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MATSDA ACELS UL Conference, January 26th and 27th 2008
Developing Language Learning Materials to Meet Needs and Wants

University of Limerick, Limerick, IRELAND

Programme 
Venue: university of limerick, main building.

general information

Conference venue: The Main Building, University of Limerick.

Entrance via Main Reception.

Conference rooms: C1059, C1061, C1062, C1063

These rooms are located on level 1, Block C and will be signposted from Main Reception. 

Parking: 

All car parks are open for visitors at weekends. Follow signposts to Main Building, Main Reception.
Drop off points:

If you are coming by taxi, the nearest drop-off point is ‘The Stables’ pub. Follow signposts to Main Building, Main Reception.

Registration: 
08.30-09.30 
C1 Corridor (outside the conference rooms)


Refreshments:

Teas and coffees will be served in the C1 corridor, outside the conference rooms.

Lunches and the Saturday evening Barbecue will be served in ‘The Stables’ pub, which is a 2 minute walk from the Main Building and will be signposted.
Saturday January 26th
08.30-09.30 
C1 Corridor
REGISTRATION
plenaries
	Time
	ROOM C1063, Charles Parsons Lecture Theatre
	

	09.30-10.00


	Introduction: 

Let’s Meet: Ways for Materials to Meet Needs and Wants
	Brian Tomlinson and all the Plenary Speakers 

	10.00-11.00


	Filling the Gaps
	Brian Tomlinson



	11.00-11.30
	Tea Break

	11.30-12.30


	Lessons from the classroom....classroom based research and ESOL materials development
	Mike Baynham


	12.30-13.30 
	Lunch in The Stables

	13.30-14.25


	Why Is There a Need for Meaningful and Purposeful Materials and Activities When Teaching English to Young Learners?
	Annie Hughes 



Saturday January 26th CONT/
Parallel Workshops I: 14.30-15.30
	room

C1062
	Motivating language learners: Two presentations:
1. Can Needs Analysis Improve Motivation?
2. Motivating tasks in the English classroom. A Transylvanian non-philology university students’ perspective
	Marinela Granescu
Ema Adam

	room

C1059
	Five years of secondary school English in 12 weeks!  Can it be done?  Designing materials for Pre-university students at Universidad Simon Bolivar, Venezuela
	Rubena St. Louis, Marta Trias and Silvia Pereira

	room

C1063
	ESOL – Materials and Information – The Needs of the ‘Instructor’
	Stephen Bearpark and Marie Griffin County Dublin VEC

	room

C1061
	Using Ethnography to Develop Intercultural Competence
	Jonathan Mason, Faculty of Arts and Humanities, Sousse, Tunisia

	15.30-16.30
	Tea Break


Saturday January 26th CONT/
Parallel Workshops II: 16.30-17.30
	ROOM C1061
	Developing Materials to Fill the Gaps
	Brian Tomlinson

	ROOM
C1063
	Lessons from the classroom....classroom based research and ESOL materials development
	Mike Baynham



	ROOM
C1059
	Linking Principles and Practice in TEYL: creating meaningful and purposeful materials and activities for the young language learner language
	Annie Hughes

	ROOM
C1062
	Teachers telling tales: a way forward for teaching spoken language?
	Ivor Timmis


( EVENING BARBECUE IN THE STABLES 19.00 TILL LATE (
Barbecue sponsored by: 

~ University of Limerick College Of Humanities

~ University of Limerick Institute for The Study of Knowledge in Society (ISKS)

~ Fáilte Ireland

Sunday January 27th
plenaries
	Time
	ROOM C1063, Charles Parsons Lecture Theatre
	

	09.30-10.30

	CLIL = Crisis for Language Instructor’s Life?! 

– Materials Development for Global English teachers
	Hitomi Masuhara



	10.30-11.00
	Tea Break

	11.00-11.55

	How to teach the oral grammar discoveries in the Cambridge Grammar of English

	Mario Rinvolucri

	12.00-13.00

	Corpora and Materials’ Development for Language Learning


	Angela Chambers, Fiona Farr, Stéphanie O’Riordan (jointly)

	13.00-14.00
	Lunch in The Stables


Sunday January 27th CONT

Parallel Workshops III: 14.00-15.00

	ROOM C1061
	CLIL = Crisis for Language Instructor’s Life?! 

– Materials Development for Global English teachers


	Hitomi Masuhara



	ROOM

C1063
	How to teach the oral grammar discoveries in the Cambridge Grammar of English

	Mario Rinvolucri

	ROOMS:
PC labs*:

A1062

A1065
	Corpora and Materials’ Development for Language Learning

Workshop

	Angela Chambers, Fiona Farr & Stéphanie O’Riordan



	ROOM

C1059
	Factors Supporting Success of ESOL Learners on Vocational Courses


	Naeema Hann & Michaela Oltean



*Please follow signposting to pc labs

Sunday January 27th CONT

Parallel Workshops IV: 15.05-16.00
	ROOM

C1063
	ESOL – Materials and Learner Needs


	Mary Kenny and Marian Lynch, County Dublin VEC

	ROOM

C1062
	Exploring the effect of visual imaging instruction on the coherence of narrative writing by EFL learners in China
	Yong Yi 



	ROOM

C1061
	Materials Design for Developing Intercultural Competence: A challenge or a threat
	Carlos Rico Troncoso

	ROOM

C1059
	The Cultura Inglesa Project - Creating the ideal material for Brazilian learners.
 
	Paula Boyce


Summary and closing
	16.00 – 16.15
ROOM C1063
	What Next?
…Adjourn to The Stables – Cheers!
	Brian Tomlinson


ABSTRACTS

PLENARIES

Brian Tomlinson

Filling the Gaps

In this interactive plenary I will claim that even after needs and wants have been identified we often fail to meet them because of gaps which learners and teachers are unaware of. To illustrate my point I will focus on the gaps between:

How English is practised in textbooks and how it is actually used in communication;

How English is typically practised in classrooms and how it could be experienced in ways more likely to facilitate acquisition;

What we think we know about how English is used and how it is actually used. 

I will look in particular at:

How habits of inappropriate use are often inadvertently established by textbooks and how materials for adults oversimplify the reality of language use;

How typical classroom practice activities could be adapted so as to increase their potential for language acquisition;

How both descriptive grammars and corpora of language use sometimes fail to record how English is actually used to achieve communicative effect.

I will also demonstrate how learners can be helped to notice the gaps between how they typically try to do something in English and how proficient users of English accomplish it.

Mario Rinvolucri, Pilgrims, UK

How to teach the oral grammar discoveries in the Cambridge Grammar of English
The Cancode discoveries are thrilling for those of us who love language but they will not be of use to students until we have a body of lithe exercises to enable us to teach them. The Carter and McCarthy discoveries challenge all of us materials writers to to make the new knowledge available to students and in ways that go beyond the traditional tired ploys of middle-of-the-road don't-rock-the-boat coursebooks.

In this talk we will look together at ways of rising to this challenge and you will leave the room with  practical exercises to use.

Mike Baynham, University of Leeds, UK

 
Lessons from the classroom.... classroom based research and ESOL materials development.
In this lecture I will briefly review current issues in the teaching of English to Speakers of Other Languages (ESOL) to adults in the U.K. going on to describe a recent series of classroom based research projects in Adult ESOL in which I was involved, which cast light among other things on ESOL teachers' attitudes to the use of materials in their classrooms, using evidence from open-ended interviews with 50 ESOL teachers. The main focus of my presentation however will be on the evidence that classroom based research provides of how Adult ESOL students respond to and take up learning materials of different types in the classroom,  basing this on examples from classroom discourse. I will discuss this in relation to constructs such as agency, appropriation and the interpersonal construction of the language classroom.  I will conclude by discussing the implications for researching the take up and use of learning materials in the Adult ESOL classroom, drawing implications for language learning more generally. 

Annie Hughes

Why Is There a Need for Meaningful and Purposeful Materials and Activities When Teaching English to Young Learners?

In this plenary we will reflect on how young learners are different from adult language learners and, thus, what is needed when creating materials and activities for them. In particular we will look at the need to make these meaningful and purposeful in order to support and scaffold cognitive, conceptual and linguistic development in these learners.
Hitomi Masuhara

CLIL = Crisis for Language Instructor’s Life?!  – Materials Development for Global English teachers
Gladdol’s (2006) research in ‘English Next’ eloquently explains how Global English is rapidly becoming ‘a universal basic skill’.  Wanted are fluent users of English as a lingua franca who retain their own national identity whilst being proficient at intercultural communication.  The introduction of CLIL in various parts of the world has been an attempt to provide such users.  

With CLIL implementation gradually settling down in various parts of the world, new questions seem to be emerging.  For example, what should the ideal competence of Global English users be?  Will CLIL mean poor English as well as poor content understanding?  How will the future CLIL generation be able to compete against other counterparts from, say, European countries, China, or Malaysia?   Native English teachers may be also asking a dreaded question to themselves: if content subject teachers become used to teaching their subjects in Global English, what jobs will remain for them?   

In my plenary, I would like to clarify how a paradigm shift is starting to take place in ELT: from EFL to Global English.   Such a shift brings changes in the target, objectives and methodology of language teaching.  I will then provide a summary of factors that seem to characterise successful cases of CLIL and the challenges that remain unsolved.   I will focus especially on the problem that has been acknowledged universally in CLIL literature:  lack of materials that ensure successful language learning as well as content understanding.

I will argue that materials development is one of the surest and shortest ways of solving many of the CLIL problems by demonstrating how a primary science unit can be adapted by the teacher without hours of investment in order to achieve required target objectives of both content and language learning.   

Angela Chambers, Fiona Farr and Stéphanie O’Riordan

University of Limerick, Ireland
Corpora and Materials’ Development for Language Learning

While the first attested use of corpora in language teaching was as early as 1969 (McEnery and Wilson 1997: 12), the integration of corpus-based materials in the classroom has developed slowly since that time. By the early 1990s, a number of corpora, such as the British National Corpus and the Bank of English had been created and were being researched for the purposes of publishing dictionaries. At the same time classroom applications by Tim Johns (1986) and Chris Tribble (1990) were becoming known in the discourse community of applied linguistics. Since that time, with developing technology, increasing availability, and a wave of interest among researchers and teachers, the use of corpora in pedagogic contexts has spread and is being critically evaluated. 

This paper explores the possibilities which are open to teachers interested in integrating corpus data in their practice. After initially situating the topic in the context of current research and practice, we will examine the practical considerations which need to be taken into account, and the resources which are available – and ideally freely available. These discussions will be illustrated by a number of practical examples from corpora of business communication, academic discourse, casual conversation, and classroom discourse. In addition, the potential of corpora in the areas of professional development and reflective practice will be explored. 

Johns, T. (1986). Micro-concord: A language learner's research tool. System, 14 (2), 151-162. 

McEnery, T., & Wilson, A. (1997). Teaching and language corpora. ReCALL, 9 (1), 5-14.

Tribble, C. & Jones, G. (1990). Concordances in the Classroom: A Resource Book for Teachers. Harlow: Longman. 

PLENARY WORKSHOPS
Brian Tomlinson

Filling the Gaps

In this workshop we will work together on developing principles, frameworks and materials which could help to fill the gaps between:

· how English is practised in textbooks and how it is actually used in communication;

· how English is typically practised in classrooms and how it could be experienced in ways more likely to facilitate acquisition;

· what we think we know about how English is used and how it is actually used. 

Mario Rinvolucri, Pilgrims, UK
How to teach the oral grammar discoveries in the Cambridge Grammar of English

The Cancode discoveries are thrilling for those of us who love language but they will not be of use to students until we have a body of lithe exercises to enable us to teach them. The Carter and McCarthy discoveries challenge all of us materials writers to to make the new knowledge available to students and in ways that go beyond the traditional tired ploys of middle-of-the-road don't-rock-the-boat coursebooks. In this talk we will look together at ways of rising to this challenge and you will leave the room with practical exercises to use.

Mike Baynham, University of Leeds, UK
Lessons from the classroom....classroom based research and ESOL materials development.

 

In this lecture I will briefly review current issues in the teaching of English to Speakers of Other Languages (ESOL) to adults in the U.K. going on to describe a recent series of classroom based research projects in Adult ESOL in which I was involved, which cast light among other things on ESOL teachers' attitudes to the use of materials in their classrooms, using evidence from open-ended interviews with 50 ESOL teachers. The main focus of my presentation however will be on the evidence that classroom based research provides of how Adult ESOL students respond to and take up learning materials of different types in the classroom,  basing this on examples from classroom discourse. I will discuss this in relation to constructs such as agency, appropriation and the interpersonal construction of the language classroom.  I will conclude by discussing the implications for researching the take up and use of learning materials in the Adult ESOL classroom, drawing implications for language learning more generally. 

Annie Hughes

Linking Principles and Practice in TEYL: creating meaningful and purposeful materials and activities for the young language learner language

Linked to the plenary on using meaningful and purposeful materials when teaching English young learners, this workshop aims to extend the principles raised and link them with practice when it comes to developing young learner materials and activities.

Hitomi Masuhara

CLIL = Crisis for Language Instructor’s Life?!  – Materials Development for Global English teachers
In my workshop, I argue that CLIL offers an opportunity for content and English teachers to shift our attention from covering input to ensuring intake.  Based on relevant studies in cognitive/educational psychology and second language acquisition, I would like to demonstrate principles and procedures for successful CLIL that can be used for the evaluation, adaptation, and development of materials by both English and content teachers.

The workshop will offer opportunities for the teachers to actually adapt a unit of a content coursebook in order to achieve successful language learning as well as content understanding.

Corpora and Materials’ Development for Language Learning

Workshop

Angela Chambers, Fiona Farr and Stéphanie O’Riordan, University of Limerick, Ireland
During this one-hour workshop, participants will engage in practical tasks on a variety of freely accessible corpora to extract useful information on a range of features of written and spoken English and French. The easily and freely accessible Lextutor website (Cobb 2007) will be used as a resource for the linguistic investigation activities. Participants will learn how to produce and read concordance lines, frequency lists and keywords lists. These are key tools in corpus linguistics, which can help complement teachers’ intuitions and provide insightful data for the subsequent production of teaching material. The ultimate aim of this interactive workshop is to provide teachers with a locus to develop skills which will enable them to consider the integration of corpus consultation into their teaching practices. 

Cobb, Tom. 2007. The Compleat Lexical Tutor for data-driven language learning on the web, v. 6. http://www.lextutor.ca/ (Last accessed 10/12/07)

PARALLEL WORKSHOPS
Teachers telling tales: a way forward for teaching spoken language?
Ivor Timmis, Leeds Metropolitan University, UK
Developing materials to raise awareness of spoken language is no easy task.  The first challenge is to find spoken texts which contain interesting features of spoken language and which are also accessible and potentially engaging for the target group of students.  The second challenge is to design activities which raise awareness of features of spoken language while respecting that students may not wish to incorporate them in their productive repertoire.  In this paper, I will argue that recording teachers’ social talk can help us to meet the challenges of developing materials for spoken language and I will present some sample materials to show how the recorded social talk can be turned into classroom materials.

Motivating tasks in the English classroom. A Transylvanian non-philology university students’ perspective

Ema Adam, Marinela Granescu, the Technical University of Cluj-Napoca, Romania

In the absence of interesting texts, it is but very little that can be achieved in a foreign language class. At the same time, it is also true that however interesting and appealing the text, in the absence of challenging and motivating tasks, the outcome of daily didactic activities is also poor. And we feel it is not the teacher’s point of view, but rather the students’ that has to be taken into consideration. Alongside other questions regarding different aspects connected to curriculum development within the Cluj Technical University, an attempt was made at answering such requirements as the engineering students’ needs, wants and lacks in the English classroom. The present paper looks at a small batch (N=288) of non-philology students coming from three different universities in Cluj, mostly with an engineering background (73%), and their perceived attraction to certain tasks. A fifty-item questionnaire was administered in two stages in order to fathom student perception regarding their attitude to tasks within the English class. The items emerged naturally based on the engineering student profile shaped by previous project focusing for over a decade on communicative language teaching and learning in our university.  A number of scales emerged (S1-S15) pointing at strong instrumentality (S1 alpha 0.8) and lighter sense of belonging (S6, S5, alpha 0.6, 0.5). The results are discussed taking into consideration the differences manifested at the level of subgroups while trying to sketch a general map of students’ preferences. The outcomes are considered in the light of their possible applications to and inclusion among materials on offer for students involved in learning English for specific purposes at tertiary level. The pedagogical implications are also evaluated using such yardsticks as those offered by Dornyei’s research. 

Can Needs Analysis Improve Motivation? 

Marinela Granescu, Ema Adam, The Technical University of Cluj-Napoca, Romania 
One of the most important factors in an effective education process is students’ motivation. Students’ motivation, their wants and lacks in studying a particular subject are crucial and should be taken into consideration in the process of syllabus design and updating. This paper makes an attempt at describing some of the factors that can affect the engineering students’ motivation and their relationship with the needs, wants and lacks as perceived by teachers and undergraduates. The study demonstrates the importance of a good understanding of learner variables in TEFL programs at university level in Romania. The paper presents a small-scale study carried out for two years (2005–2006 and 2006-2007) with the aim of showing the relationship between the motivation and the students’ perception of their needs. The article presents the results of the Needs Analysis Questionnaire compiled and carried out at the English Language Department and some language learning materials devised with the purpose of making undergraduates aware of their real needs and wants and presents conclusions and implications that can be used to improve language learning.

Five years of secondary school English in 12 weeks!  Can it be done?  Designing materials for Pre-university students at Universidad Simon Bolivar, Venezuela
Rubena St. Louis, Marta Trias and Silvia Pereira
In Institutes of Higher Education in Latin America, many students are required to study English in some form, be it as four-skill general English or in English for Specific Purposes courses.  University teachers assume that students will have acquired at least a basic knowledge of the language during their 5 year study in secondary school.  However, this is not the case in Venezuela when students graduate from state schools.  At Simon Bolivar University (Caracas, Venezuela), students enrolled in a pre-university programme (Ciclo de Iniciacion Universitaria) are given a 12 week “crash” course whose main objective is to “review the knowledge that should have been acquired in secondary school..”  Commercial materials used in this course to date do not seem to be appropriate for the language profile of this population.  Could in house materials be more effective in meeting the needs of this special group?

This presentation will look at the problems faced by the teachers/designers in their attempt to cater for the students’ needs and the subsequent approach to the selection and design of the materials for this course.  Questionnaires and tests used to determine the student profile, the theories behind the methodology on which the course and the materials will be based, will also be discussed. 

ESOL – Materials and Information – The Needs of the ‘Instructor’

Stephen Bearpark and Marie Griffin, County Dublin VEC, Ireland
In second level schools many classrooms are experiencing an increasing number of international students. In many institutions front line staff are increasingly having to interact with those for whom English is not their first language. In many an adult classroom/course situation an ever increasing range of cultural beliefs and English language abilities are meeting.

This seminar/workshop examines the increasingly complex situations faced by the ‘instructor’ and the facilitator and asks what materials and information are required to assist in successfully coping with identified issues. The workshop, in addition, explores the content of a ‘cross-cultural communications’ seminar and its effectiveness in addressing communication difficulties.

Note: This seminar examines issues affecting both the second level and the adult education sectors.
Using Ethnography to Develop Intercultural Competence 
Jonathan Mason, Faculty of Arts and Humanities, Sousse, Tunisia

Over the last few decades, one of the approaches used to enhance students’ development of both language and culture, and in particular Intercultural Competence, has been the use of ethnography.  Byram has included contributors in this field in a number of his publications, particularly in Language Learning in Intercultural Perspective – Approaches through drama and ethnography.  Often ethnography has been used to enhance students’ learning experiences during their ‘year abroad’, but certain aspects of ethnography have also been employed in situations where students are restricted to their home cultures.
Tunisian English language and culture students used to visit Britain during their studies, but are no longer normally able to do so.  However, many students still have a ‘felt need’ to interact with British people to help learn both language and culture.  As many British tourists visit Tunisia each year I have developed an ethnographic component to one of my British Studies courses which involves students interviewing British tourists about certain aspects of British life.  This paper will describe this component of the course and will examine the materials used, and benefits gained from conducting these interviews.
This paper is presenting research in progress.  I plan to continue to develop the concept of using ethnographic interviews with British tourists as part of my PhD on “Materials for Developing Intercultural Competence in British Studies Courses in Tunisia”.

Factors Supporting Success of ESOL Learners on Vocational Courses

Naeema Hann, Leeds Metropolitan University, UK and Michaela Oltean, Bradford College, UK
There has been growing emphasis in Britain from the government and therefore the Learning and Skills Council (LSC, the main funding body for post-16 education and skills training) on the provision for workbased and workplace learning and training. The Leitch Report (2005) clearly outlines the need for UK to develop a world class skills base to compete with growing economies in South and Southeast Asia. Parallel to this, there has been considerable debate in the media and in the forums of government and policy making on the skills shortage in Britain and the contribution of immigrants to the economy. We also know that migrants don’t necessarily arrive with enough English to live and work in Britain.
In this climate, there is a need to examine what language training is available for migrants and if and how it effects learner progress on workbased courses. This paper presents preliminary findings from a pilot study which investigated student and tutor perceptions of progress on a vocational programme as well as in language skills. It also presents an operational model which contributes to ESOL learner success on vocational courses.

ESOL – Materials and Learner Needs

Mary Kenny and Marian Lynch, County Dublin VEC, Ireland
The current demand and need for English language tuition in Ireland is as high as it has ever been. There are an incredibly wide variety of needs and conversely a paucity of ready made, ‘fit for purpose’ material to assist in addressing identified needs.
This seminar/workshop firstly takes an overall look at needs; secondly looks at ways to adapt existing resources; thirdly looks at the need for specially designed material and finally examines a process whereby small scale low cost projects can be identified, funded and completed within a quality control framework.  
Note: This seminar examines issues affecting both the second level and the adult education sectors.
Exploring the effect of visual imaging instruction on the coherence of narrative writing by EFL learners in China

Yong Yi 

Visual imaging, also known as visualizing, refers to the process of seeing pictures in the mind (Tomlinson, 1997). Studies have shown that visual imaging can be used to enhance the reading comprehension (Avila, 2005, Barnett, 1998, Masuhara, 2005, Tomlinson, 1998a).
Chinese learners of English find writing one of the most difficult skills to acquire in English learning (Yi, 2003). There has been little formal investigation of the effect of visual imaging upon writing skills. The question arises as to whether visual imaging, having proven effective in developing reading skills, will also prove effective in developing writing skills of the EFL learners. 

Thus, the proposal is to explore whether visual imaging is useful to students in helping them develop their writing skills. However, the whole field of ‘writing skills’ covers too many aspects and may include too many variables for effective investigation. From such evidence as is currently available, the focus of this study will be to examine the effect of visual imaging instruction on coherence as an important subset of writing skills and an aspect that L2 learners find especially problematic in narrative writing by tertiary English learners in China(Yang, Zhang, 2001; Dou, Shi, 2007).  
Materials Design for Developing Intercultural Competence: A challenge or a threat

Carlos Rico Troncoso, Leeds Metropolitan University, UK
Materials design has not been a field of work for many applied linguists in Latino America. This task is monopolised by the publishing houses that are not concerned with developing intercultural competences. On the contrary they are still interested in what really sells: teaching grammar and language functions. Maybe this position is enough for this globalised world but what about this multicultural world in which we all live? How can we teachers promote the idea of developing intercultural competence? And, what type of materials do we need to suit such purposes? This presentation reflects practitioners’ ideas about this debatable issue and how by means of the design of local materials, language teachers can promote a real intercultural competence.  

THE CULTURA INGLESA PROJECT - Creating the ideal material for Brazilian learners.
Paula Boyce, Cultura Inglesa, Brazil
 

In 2001 Cultura Inglesa, Rio de Janeiro, embarked on a project to develop their own course materials, designed to meet the needs and wants of Brazilian learners. Six years on, Learning Factory, Cultura Inglesa’s own publishing house, has now completed six different series. These series, which include both course books and complementary interactive whiteboard activities, cover beginner to upper-intermediate level, and target a range of ages: young learners, teenagers and adults. 
 
In this presentation the speaker will talk about the process involved in developing these in-house materials, outlining the main guiding principles that were used to create the syllabus, define the teaching approach and to design activities. She will also talk briefly about the process of evaluation, what has been learnt during the whole process, and present action that is being taken as the team members work on new editions - new editions that will take them even closer to their aim of creating the ideal material for Brazilians.
Paula Boyce is from Scotland, but has lived and worked in Brazil since 1993. She has worked for the Cultura Inglesa as teacher, editor and writer.
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